• The first pathway is borrowing from international experience. We all know a number of more or less successful attempts to learn from other countries reforms. Several years ago Germany made a special effort to improve PISA results of their students by learning from Finland, the winner of PISA-2000 and
2003.
• The second pathway is learning from the country's own experience (projects, pilots, regional reforms) Jal Mehta suggests that if US education leaders would consider gradual replacement of outdated elements of the system with those that have proven to be more efficient at a local level, the attitude to changes would be much more positive and the results of interventions would be much more visible. He regrets, however, that this pathway is not explored enough in the USA.
• The third pathway is changing education within the context of much broader social endeavours. The example he gives is "The Youth of Harlem" project in which partners from different social agencies worked together towards a common goal, that is socialization of the delinquent young population of Harlem.
• The fourth pathway is the change that occurs in the context of full technological reconstruction. Education no longer occurs in schools only. Teachers get new roles, they are no longer providers of information, they are facilitators of the quest for knowledge. [1] While Russia has borrowed quite a few strategies and policies from abroad, it has hardly explored any of the other three pathways.
The second pathway could be very promising:
while Russian community is getting tired of never ending reforms that do not seem to lead we call these projects successful is that at a certain stage they have been positively assessed by regional and federal authorities and foreign experts, and that they were highly appreciated in the professional community. These are the projects we have selected:
• КINSET, a project launched in Krasnoyarsk, which introduced a new teacher-centred highly interactive model of in-service teacher training.
• SPEX/UNEX project launched in St.
Petersburg with a purpose to produce an external standardized municipal schoolleaving exam in English. Since the exam was a big success in the city, it was used as a prototype for a new unified federal exam to replace the former school leaving and university entry exams in Russia. We then decided to look at factors which contributed to sustainability of the above described projects or led to discontinuation of some of them. They are analysed in the Table 1 below.
The table clearly demonstrates that most projects, successful as they were for a certain period of time, were eventually discontinued.
There are a few "survivors", but one can observe that in the course of years they were either downsized, distorted or seriously challenged.
If we look at the factors that seem to contribute to sustainability of projects these seem to be as follows:
• Federal support through appropriate legal acts and regulations, through recognition in strategic plans, through allocation of state funding and through appointing officials responsible for dissemination;
• Professional community support, support at the local level;
• Value for money, low costs of support;
• Stable leadership, high status of leaders, leadership succession planning;
• Constant feedback from key stakeholders If we now look at pre-requisites of a sustainable project these seem to be:
• a federally recognized leader having a high status in the professional community practicing distributed leadership in the project team;
• project headquarters and informative easily found web-site;
• regular publications interesting to the professional community;
• opportunity and appropriate channel to initiate new legislation;
• appropriate legal status and legislation;
• good training resources;
• high status authorities taking responsibility for promoting the project.
Some researchers argue that the project leader is directly responsible for making the project sustainable. Therefore, the leader should:
• demonstrate that the project contributes • In many European countries local authorities can issue small grants to mobilize volunteers to pilot innovations.
• For bigger projects and innovations countries establish challenge funds like Singapore Prime Minister's Enterprise Fund, or the UK's Invest to Save Budget.
• Once a major dissemination or customization problem is identified, countries launch competitions to identify the best way of resolving the problem.
The winner usually gets a prize.
• Business incubators often take up dissemination problems.
• Social sector NGOs set up venture funds and are often commissioned to disseminate particular project outcomes.
• Networks that disseminate good ideas may often get financial support from the state.
• NGOs get vouchers to purchase ideas for dissemination from Universities.
• Business companies that have their own resources often ask their shareholders to vote for the best idea to be disseminated.
• The state sometimes commissions state -private partnerships to address a particular dissemination problem.
• A contract may be signed directly with the innovation author for them to take care of its dissemination.
• At a broader scale tenders are organized towards specific social outcomes that should be achieved through the project results dissemination. 
Dissemination strategy
Innovation is dissemnated through agents of change, people whose professional opinion is valued in the community
Innovation is disseminated through peer-to-peer learning in real practice disseminating successful project outcomes and innovations in Russia is not consistent and often counter-productive. If we do not learn from our own experience, we will lose a very powerful resource of educational innovations.
